6OC0HBII BESaHB 



9^1 



SO 010 395 



WTHOR , 
TITLE 

N0I2 



EDRS PRICE 
DESCRIPTORS 



Harner, Allen R.; And Others 

Developing Performance Objectives for the Social 

Stadies. * . - , 

1 Oct 77 ^ 

lOp-i ; Paper presented- at Annual Meeting of the Texas 

Council for the Social Studies (Lubbock, Texas, 

October 1, 197/7) ^ 

MF-$0.83 HC7$1;.67 Pius Postage. 

♦Affective Objectives; Affective Tests; *Educational 
Objectives; Elem^entary Seqondary EdTication; 
Eva^luation' Criteria^; Instructional iBproyeaent; 
He^isurement; fleasurement Techniques;: Peffbrmance 
Cri^teria;; *Skill Developoent; ♦Social Stujdies; 
Student Attitudes; ♦Teaching Sk ills';! Values 



ABSTRACT.. 
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Isi^ial istudie# go^s deai witfc atti^ud.es>, feelifpgs, 
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n^h^affedtiv^ sociSl studies goals are pf^sentfrd, A 
^Bjectiy^s include d eve Ippment of a. bett(er attivtuds 
-sJsdies^,^lie American waf^ of :Mfe, ^he diJgnit^and . 
HE^aoW"i^n.,.^.ah,d_c^^ An example of 

social studies ^goal is- s^; lidTen t ~ac h^i^e ve t e iSt of 36 =ou 
f cgrrect answers on an American histcry teist, R|ason 
a^ecti^es' arje or ^e not in the afSecti^fce domanin a 
-a^§ directed to write an affective ^oal s$ateBent a 
agother iperson. The second part of the p^per foUloir 
aiupart I, wiah the exception that 4ofe specific af 
^li deicxibed' and testedu Part III ^escrJIbes de^e 
pf: behd^aoral: indicartors^ to detei^mtpe whether. | stu 
a^Jtat^d^ af fective^ob jective. Examples of criteria 
bfhaviar^al indicators-are presented! along, with sugg 
tiac^hers for use of behavioral indi'cators. A criter 
feehaviofal indicators concludes the document. i(Auth 
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Rationale - • ' . ' , 

Teachers at all leVel^ are being called upon more and 

more to define their objectives, — to tell what their students 

should be able to, know, to do, or to feel as "^a result of ' 

instruction. This is a special problem for teachers of the 

social studies since, more than any other area of of the 

curriculum, the sociaP studies deal with attitudes and A/alues 

— ^ ^ — 

as wel,l as knoWledge-r-that is\ the affective domain:. 

This session is organized* aro.und the topics of goal-* , ' 
setting, statement of 6.b.jectiveSE, and development of behaviorai 
indicators of objective attainmen^r-^in the affective domain. . 
The affective domain was chosen because it- is a vital part 
of the social studies, it 1^1 the most difficult domain ibr . 
most of us to develop systematically in. instructiom, and most 
of the principles Eor systematic planning in the affective 
domain apply as well to the cognitive and psychomotor domains. 

' , PART I . ■ . : ' * " ' . 



Affective. Goals " ' * ^ . 

An affective social studies goal is a broad general 
statement of purpose or intent which gives direction to the' 
teacher in the preparation of more specific terminal objec.tive 
statements. These statements also communicate to other 
individuals s^me_perceptions of the philosophy of social 
studies underly4.ng the goal statem'^^nt. For .our purposes 
we will be concerned only with the function of establishing! 
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darection In the preparation of terminal objectives in 
social studies. ' . ' . . 

First, let^s examine some examples of affective so'ciaT 
Studies. goal statements and the rules for determining whether 
one has written an appropriate example. 

1. The s'tudent will develop a better attitude toward-- 
social studies. 

2. - The student^ will develop an appreciation for the 

American way of life. ^ ^ 

• 3, The student will develop an appreciation fof , 
-the role piayed^by women during the colonization - 
period: of t^he United States. * 

4. The student wil=l develop resp.ect for" the dignify 

f ' > - 

and worth, of hiSs. fellow-man. , . 

5. "The student w>ll develop creative solutions to 

social. , problems 
* 6. The student will develop a constructive civiC 
attitude . 

7. The studervt will develop a sense of political 
responsibility. ^ t 

V Each' of the pre'ceeding is an example of an affective 
goal because: ■ o 

1. Each is a a- affective statement rather than a cogr 
nitive staterpent. - - _ 

2. It relates to student outcomes* (rather than teacher 
behaviors) . ' • , . . ■ * 



* 3. , It is a broad, general statement. 
Follov/ing^ is a set of goal statements that are not* 
affective goal statements:^ " 

1. The student will'achieve 36 out of 40 possible correct 
answers on an American History test over the ^ Civil War. 

(Too specific, and cognitive rather than affective) 

< 

2. ^ I will teach my Political Science course better 

next semester, (Not written for student behavior) 
"* - # 

3'. V^hen given a flat map the student will correctly 

label each of the c^tih^ntSii (Gognajtivei, too specifiic) 

You ihave seen examples and hon-exampies of a|f ective tgoal^ 

statements. Write an at^ective goal statement of your owru* 



1. Does it deal wi^:h attitudes, feelings YES ' NO 
or values? ' * . 

2. Is It sta^re^d^Ti--terras--of--studen,t__.____^__ YES NO 
outcomes? ' . 

3. Is it broadly stated? * ' YES NO 
Share your response with your immediate neighbor. Do$s 

that ijerson agree with you that you have written an affective 
goal statement? Work out your differences until you have 
agreement on your goal statement. 



Affective Objectives ' ^ ^ * 

^When we use the cerm^ a ffective in reJ atlon to educational 
objectives, we use it to refer to such terms as attitudes, 
values, interests, and emotions* Thus an af fectl*ve dbgecti^ye ^ 
is one wjiich deals with attitudes, values, interests, agpir- . 
ations,. and emotions. Each of the following is an affective 
objective relating .to social studies. ^ 

. * I. "J^he studeni^s will isol^ate one basic social /prpblem> * 

* ' — - 

within th.eir coirpunity/ and ^^^^ fcree . , 

time working toward a isolutipn td that jproblem, 

2, The students wi/KL indicate their understanding of, * 

, *.bhe A/alues of map usage by Voluntarily ^singnmaps 

-* - ~ -^durin_g_the;i^ Amer^^ courses. \ - 

Each** of the preceeding is an example ^fr'm\-'^^^C^^^-- 

jective because: ' * ^ . 

1. Each is an affective statement rather than .a cogni^tvtve 
statement-^ref lecting;^attitudes , feelings and. values , 
rather than just knowlfedge. - ; , 

2. EachT^elates to ^itudervt^ T^utrcomes— than, ^ , 
teacher behaviors. - - - 

3. Each states the kinds ^bf affective behavior the 
teacher desires the student to exhibit* , » 

Foilowing is a ^set of objective statements that are , no:t 
af Jective* social studios objectives. * ^ ' 

1. The student will: be able to state at least fi^e 
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. different facto.rs leading to cessation of the War ^ 

Between the States and' 'defend each as to its validity, 
ais a cho,ic'e> (cognitive, -nat a:ffective) * 

2. The student "will become a better' citiz^en. J(Goai 
statement, too broad to be an affective objective 
statement) „ - - ^ ^" 

3. ; I^.will use, a wider format of teaching processes next _ 

. semester.. (Teacher 'goal , not student oriented) . ^ 

4. . Th^.. student will think about ERA. (Not. specif ic 

in terms of student behavior) . ' 

Xoui have seen exaniples and non-examples^ of affective 

' social; studies objectives:. -I^rite -ah affective objective of 

■ ", ■ ■ , ^ ■ 

.-your own for the social studies from the goal statement you 

wrote irf Part I. ' " - . ' • : ' 



Does your statement deal with attitudes, va#ues,? 
• or feelings? (Is it' affective^ YES N0» 

2; Is it stated; in terms of student outcomes? VeS NO) 
3/. Does it state" tHe-kind-^o.fIstA^ 

you- as a "teacher desir6 ypur students* 



td exhibit? • • 

4'.' .Is it logically linked wtth the 



;gc3al stated in Part Iv?' 



YES • N03 



•YES NO 



lERJC. 
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, - -Share-y.o.ur responses with yout immediate neighbor. Does _ . 
-that individual agree with^ou that you have written an affective 
Uj-ective? ^^Trk out .your differences until you liave agreement 
pn your stafement. ■ ■ ^ • - . * 

•■ You ^should now be able to Write an acceptable affective • 
objective for a social studies lesson or course. When you 
examine your 'statement you should realize, that whar you h^ 

- written .can be' evaluated. in terms of specific beKavior^ that 
^ your students .will exhibit. The statement, "The students will 

t^ke a .position on ERA and will be able to define with logic 
their chSsen .positron." teJls .us^ something, aboxat what the , ^ 
teacher 'must look .if she rs to eavluate' the degrfe of 
. achieveinent of her '.objective . . :Et would B^ helpful to^xamine 
'more'barefully indicators of objective attainment. 

- ' ■ . ..' PART m 

ft ♦ 

Behavioral indicators ohiecitive Attainment • _ J 

B&havioral Indicators are^ j:ust what <the name implies; 
behaviors= we" would Ibe wifling^ to accept as' evidence that an 
\ objective has been achieved-." ' /A golf pro, for instance, 

might have- as- an .objective that his clients be able t^ drive 
. a golf ball off the tee consistently: ^ ^befiaV j oral Indicator 
■ ^that he .might be willing to aecept as ^.^ence that a client 
has met that -pbjective could "be : , - ' . • 

. ■ Th6 student, using ^ number 1 '^S^J' J^J]^^ • 
. ■ ball, off the tee for 200 yar . 0% of the time, ^ _ 

without a" s trong hook or si ' : . . 
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This behavi-oral indicator stateb a specific performance^ 
■ - i * . _ 

which helps the instructor assess the achievement of f the 

/ 1 : ''objective, and at the same time 'allows assessment of the 
quality" of instruction.- , • ■ 

The golf instructor, however , probably also has affective- 
V goals and objectives for his students: ' for ejjample , -.that, his 

- * " sj&udents emjoy 'the game of golf . What types of behaviors " , 
ma-gh:t ;be observed on the* part of the student of golf if he 
or she realty envoys the game? Here are tw5 possible . exawpless: 

. ; ' The atudent voluntarily takes the inittiat-iive to play\ > 
' ■ golf at lelst ^onfe per week in the absence 'of the . 

instru<:tor \. ' ' . 

^he- Student voluntarM^y shares' j?n format iofi.- abo^t 
^ his/her latest round p go^^ wr§h the ins^^ructsr in^ 
an enthusiastic _imanner.^ ■ ^ ^ 

fphese. ^two examp»les exjvibit several important criteria 

%qr proper toehavioraU indicators^ in the affective domainifr 

The behaviors are voluntaryo and^ the instructor ^can 
■therejore infer attitudes from the outward;'beh4vior of tM . 
student. ^TTn the -other handi, the instructor had-orde^ 
the student to, piay af least one round of .golf a week there 
■ ^ would-be ho basis to assume enjibymeht of the game 3?f the 

"-student was simply following orders. -Theire is; a(n important ^ 
assumption herer^^thBt outward Jbehavi-or is an laccura^^ 
. iref lection of • attitudes:: - ' • , ' 

* ' ' 2. The behaviors exhibit an approach tendenayj ^ The . 
- student voluntarily appr ches .the game of go^f rather than= ^ 
avoiding it. ^ \ 

. ' 3. The behavioral indicators are stated : pbsitively^ -^ 

iti terms of what the 'student does rather than \what the atudeht 
does hot do. You canpot observe something that some f aiJis . 
to do'T^If the golf instructor ihad stated? a behavioi^al indi- . 
. cater such as, "The s tudent* does not complain hbbut the 



.'ai-ffrcu-ftv of* the game," and 'the Student does not complain 
in the instructor.' s presence, ,is that suff icient, ev.idence^ 
^that the'^objective of ^.a joyment- of the game iyS be 2^ gi met? ' 
^Eirobably not'. The student may complain to everyone- but the 
instructor. * ' » ■ 

« • ' 

» ^ One fi'nar^int about behavioral indicaftora in ;bhe 

affective domain: unlike other .domains # you should. probabLy 

mot announce to your stu^Jents^ bef orehand ' the beHavioial.- 

* 

indicators you are looking for aS evidence of affective goal 
attainment.. . The simpl^^reaspn for this suggestion is tha;t ^ 
such indipatprs can be easily faked by the s"tuden^--and thus 
distort the accuracy of the inferences you" can makfe ^rom your 
'observations.* •\ ' ^- . * - 

Now try .stating some behavioSal indicators for <the 
objective you. deve3;oped^ in Part ZT. Write them b^elow, and 
trade with your partner to check each .other' work, after 
tchecking, take^ a few minuteS; to share your .perceptions. 



CRITERIA -CHECKS : , . ' . . . . - 

1. Are specific behaviors stated? ' YES NO' 

2. ^ Ar<? behavior§ voiuntary? , . , YES^ NO 
-3 Do behaviors exhibit an approach tendency-? YES NO 
4. Are behavior s^ positi^ve^^ state;d? YES NO 
5^ Arc the Indicators logically Trnke4_with ^ ' . ' 

-the objt^ctives stated in Part II? YES NO 



